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Lesson Overview
This lesson focuses on people at work depicted in a work of art. Students practice using vocabulary related to people and work. Activities emphasize oral and written descriptions of the people portrayed in the work of art, using job-related vocabulary and adjectives to describe feelings. Students are challenged  to infer what job individuals are doing, based on such clues as their pose.

Learning Objectives
Students will be able to:
orally respond to questions using the present progressive.
	use adjectives describing feelings.
	use vocabulary related to jobs in complete sentences.


Featured Getty Artwork
Empire State Building, New York by Lewis Wickes Hine
http://www.getty.edu/art/gettyguide/artObjectDetails?artobj=68076" http://www.getty.edu/art/gettyguide/artObjectDetails?artobj=68076 

Three Young Artists in a Studio by Louis-Léopold Boilly
http://www.getty.edu/art/gettyguide/artObjectDetails?artobj=138860" http://www.getty.edu/art/gettyguide/artObjectDetails?artobj=138860 


Materials
	Reproduction of Empire State Building, New York, Lewis W. Hine
	Reproduction of Three Young Artists in a Studio, Louis-Léopold Boilly
	Information for Teaching about Empire State Building, New York, Lewis W. Hine
	Information for Teaching about Three Young Artists in a Studio, Louis-Léopold Boilly
	Teacher Resource: “Art Vocabulary”
	Student Handout: “Who Am I?”
Painting, paintbrush, and sketchbook



Lesson Steps
Display a reproduction of Empire State Building, New York. Invite students to share what they see in the photograph. Write their responses on the board. Add to the list any relevant new vocabulary, such as rivet, mallet, or overalls. (See the Information for Teaching about Empire State Building, New York by Lewis W. Hine.)
	Introduce the Art Vocabulary word pose to students. Ask a student to take the pose of the man on the left in the photograph. Point out that the man’s pose and clothing and the setting of the photograph provide clues about his job. 
	Write the following sentence frames on the board. Point out that the second sentence uses the present progressive: 
	I am a __________________. I am ______________ing.

[job]			      [verb]				         
	Invite the rest of the class to take the pose of the man on the left in the photograph. Ask students the following questions. Note the use of the present progressive and adjectives describing feelings: 

	Who are you? What are you doing? (I am a construction worker. I am working on a building.)

How do you feel? (I feel tired. I feel proud.)
	Why do you feel this way? (I feel this way because I am working hard. I feel this way because I am working on an important building.)
	Distribute the handout “Who Am I?” Reinforce students’ understanding of the present progressive by having them individually fill in the blanks on the handout.
	Display a reproduction of Three Young Artists in a Studio. Inform students that this is a drawing and provide the definition. Invite students to share what they see in the drawing. Write their responses on the board. Add to the list any relevant new vocabulary, such as canvas, paintbrush, and sketchbook. (See the Information for Teaching about Three Young Artists in a Studio, Louis-Léopold Boilly.)
	Invite three students to take the poses of the three artists in the drawing. Give the students the painting, paintbrush, and sketchbook that you brought to class, and have the students pose with them. Ask the students who are posing the following questions:

	Who are you? What are you doing? (I am an artist. I am holding a paintbrush.) 

How do you feel? (I feel relaxed.)
	Why do you feel this way? (I feel this way because I am working with people I like.)
	Ask students which job they would like better—the construction worker or the artist. Why?

Tell students they will silently act out a task they do at work or would do in a job they want to have one day. First, model how to act out various tasks (e.g., a cook making a meal, a firefighter putting out a fire). Next, ask student volunteers to silently act out a job and related task. For each task, ask the class to guess what job the student has or wants to have. As the class guesses each job, write the job and its related task on the board.
	Write the following sentence frames on the board and model how to complete the sentences to simulate a job interview. Then tell students to work in pairs and take turns interviewing each other for the job they have or would like to have. Ask students to fill in the blanks based on the job chosen:



Student #1: I am applying for the ________________________ job.

Student #2: What is your name? 

Student #1: My name is ________________________.

Student #2: Do you know how to ________________________?
					   [verb 1 related to the job]
Student #1: Yes, I know how to ________________________.
				         	 [verb 1 related to the job]
Student #2: Great! Do you know how to ________________________?
						  [verb 2 related to the job]
Student #1: Yes, I know how to ________________________.
				         	[verb 2 related to the job]

Student #2: That’s wonderful! When can you start?
				
Student #1: I can start next ________________________.
				     	[day of the week]

Extension
Have students write a simple help-wanted advertisement for a construction worker or artist. 
Example:
Construction worker needed. P/T, morning shift 6 a.m.–1 p.m.
Must be able to lift heavy objects and not be afraid of heights. 
$12.00/hr
Call Susan at (101) 555-0100
Have student pairs create a dialogue based on the help-wanted advertisement. One student will be the employer; the other, an applicant for the job. 
Example:
Student #1: I saw your help-wanted ad for a construction worker. Is the job still open?
Student #2: Yes, it is.
Student #1: What are the hours?  
Student #2: The hours are 6 a.m. to 1 p.m.


Standards Addressed

Common Core Standards for English Language Arts 

Grades K–5

LANGUAGE
K.5 With guidance and support from adults, explore word relationships and nuances in word meanings.
K.6 Use words and phrases acquired through conversations, reading and being read to, and responding to texts.
1.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
1.6 Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using frequently occurring conjunctions to signal simple relationships (e.g., because).
2.5 Demonstrate understanding of word relationships and nuances in word meanings.
2.6 Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using adjectives and adverbs to describe (e.g., When other kids are happy that makes me happy).

SPEAKING AND LISTENING
K.3 Ask and answer questions in order to seek help, get information, or clarify something that is not understood. 
K.4 Describe familiar people places, things, and events, with prompting and support, provide additional detail.
1.3 Ask and answer questions about what a speaker says in order to gather additional information or clarify something that is not understood. 
1.4 Describe familiar people places, things, and events, with relative details expressing ideas and feelings more clearly. 
2.4 Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking audible in coherent sentences.
3.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 3 topics and texts, building on others' ideas and expressing their own clearly.
4.3 Identify the reasons and evidence a speaker or media source provides to support particular points.
4.6 Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion); use formal English when appropriate to task and situation. (See grade 4 Language standards 1 and 3 for specific expectations.)
5.3 Summarize the points a speaker or media source makes and explain how each claim is supported by reasons and evidence, and identify and analyze any logical fallacies.

LANGUAGE
3.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
3.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
3.6 Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words and phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went looking for them).
4.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
4.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).
5.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal contrast, addition, and other logical relationships (e.g., however, although, nevertheless, similarly, moreover, in addition).



































file_4.png

file_5.wmf



